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Why are we here?

"Attendance is a proble

min

he country but it's acute in Redca

s an important issue

0 adc

& Cleveland

ress because we want all our chilc

people to have better life chances.”
(8ill Suthers, Portfolio Lead for Children and Families |

ren and young






Maddive thanks to You.....

o our 32 partners who atfended from a range of specialist grassroots and VCSE organisations.

As a collective, people at this event are working with children, young people and families through arts and creative media
mentoring & coaching, sport, housing, community development, youth work, advice and quidance, therapeutic inferventions,

health and tallored personalised support

And to those unable to join us this time there will be future events so we hope you wil join usl




Who efre mudt we connect with?

o (an we invite Prince’s Trust, sports qroups and cadet forces to future events!

o (ther mental health or wellbeing focused charities and community organisations unable to atfend this workshop.
e Anyone invalved in the ‘Big Local Legacy beyond 202

e Anyone who can share learning from the Iroubled Families Programme

e (ther individuals involved in the 136 logether Board

e (rganisations that would like to, or already, have an (external) alternative provision offer for schools

* Faith sector qroups and organisations

o Community food provisions

o The National Lottery particularly after the launch of their new strategy / investment portfolio

e Advocacy charities / organisations

o People involved with the ‘Joung Futures’ developments in the Borough



Morytelling: refationships are key

o 5 small groups told each other stories about children, young people and family members they support through their work

o Some of these kids were currently struggling, or have previously, struggled with their attendance at school or college.

* lWe considered the circumstances and characteristics of each person in the stories - what their lie was lke day to day?

* Il also thought more deeply about how support is offered and whether it meets the needs of those involved.

* llle soon learned that seeing the whole person and not just 'the problem is a qolden thread for all approaches taken

* lWe considered the ingredients required to form first a connection, and then, a deeper relationship of trust to impact behaviours.
* e thought about the different ways and types of support already in play amongst workshop participants

* We discovered that relational approaches are key to helping all involved feel that change is possible for them



Younyg people s circmptances

Understanding the circumstances of these children, young people and families is essential. Peaple at the workshop described different peaple they have
relationships with including these children and young people:

e Children with anxiety and poor or declining mental health, struggling with sleep o [hildren where drugs are in the home / in parents' lives
e (hidren in the care system o [hildren with 'no boundaries by age 11/ 12
o (hild carers * Joung peaple that had been suspended or excluded from school.
Home educated young people and / o children educated away from their communtty * Joung people invalved in alternative education and learning
« Neurodiverse chidren or awaiting diagnosis / wating list * Joung peaple at work, volunteering or in @ work placement
«  (hildren with Special Educational Needs or Disabilty (SEND) * Joung peaple strugqling with transition from primary to secondary,
* Joung people that hadn't been to school for 3 long time and had been taught amost entirely by e Joung peaple eligible for Free School Meals
o e o (hildren that are part of traveller families




Families that were described as perhaps having lost trust in their school or the wider system / authority included

Peaple on low incomes, are out of work or are in wark poverly

May be  single parent or are parents with 3 or more children affected by the /-child
benefit cap.

Families who have caring responsibllities ie. adult and child carers, kinship care.

(hildren who are in the care system, are neurodiverse, have Special Educational Needs or

Disability (SEND).

In families where parents had negative experiences of school = meaning negative atitudes
can be shared at home and impact on children's perceptions

Poor mental health, post-natal depression are also compounding factors

‘The contagion of aniety' and how this passes down the generations in a family

More generally delegates were supporting family
members that cannot afford food, have debt, have

experienced relationship breakdown, are struggling with

their mental health, cannot afford transport costs to get
around and struggle it kids in the same family go to
difterent or distant schools.




"School doesn't fit

What'y getting in the way?

A'lot of the comments were about what school is like and how there seems to be a lack of flexibility in schools to
accommodate and meet individual CYP needs. Delegates would ke schools to be more flexible and for policies to be B
more holistic and for meaningtul {not just reasonable) adjustments,

"It's easier not to

e School benaviour policies were seen as being a part of the issue, but a more rounded conversation is needed for this 'SEND 55>
suspensions >>>

o Exclusions are felt not to be being used as a last resort n all cases - why s this happening in R&L! o osons 555 the

e Some groups - oEN and FSM - were thought to be not fully included in approaches at schools cycle isn' being

broken."

* Kids not allowed to the toilet; lack of playtime; break time being used as punishment; not being allowed to bring

own food - fuels resentment "We don't know i
o Kids (and school staff] felt to have higher rates of fatique, even burn-out by the end of the week and are more {yo.?,ng pple

| | | amilies are engaging

ikely to withdraw on a Friday o communites ofter

o [ransport limitations can also contribute to kids being late for school or out of school; or s

everyone just online!’




"There is anger in

ww’b 9@‘1 i«.’l/? i"\/ ﬂ\f/ way? oy

o More generally there has been an inabilty to recover or reset since COVID and all the attitudes and behaviours formed in that It hard to have
a community

school.”

time. Are bereavernent policies qood enough for example in schools!

* Parental attitudes affect children and with shorter generational qaps if there was distrust (in school / authority) before this can
pass down in the family. Many more parents are home schooling their children since lockdown. Some parents and family S
eres a 1ack 0

members lack resources to challenge or feel unable to advocate for their child - there is an unequal power dynamic. Une group e models for

felt that schools and the community sector should not be waiting for parents to take the initiative - we need a new approach our kids "

with' them not doing things 'to” them. Une school said that despite picking up the phone to speak with parents around

attendance or their child's welfare they face barriers from those parents to engage
"As schools, we don't

e (e group felt that community skills and sense of community belonging were lacking or lost that contributes to a behaviour of know what else is on

offer to keep the kids
engaged and off the

e There’s potential for more connection between schools & their local community sector to know what's there for young people sreets

disconnecting...from school, society; services, the state.

LI}




We feel the ingredients to build trusting relationships include....

Non-judgemental / impartial

No blame, shame or stigma, no stereotyping,

. unconscious bias, myths or misperceptions
Unscripted y pereep
Because a script feels like a
transaction. A relationship is not
based on a script

Informal

A safe, relaxed, welcoming
environment and conversational
approach builds opportunities
for people to be themselves and
share more

Creative

Holistic:
seeing the

whole person
not just ‘the
problem’

A means to create positive
connection, express feelings
and explain behaviours,
attitudes, needs and beliefs

Discovery

Conversations with children, young
people & families explore their
interests and motivations as well as
their needs

Trauma sensitive

Many young people and families
need to feel understood whilst
not having to repeat their story
from one expert to another

Equal

People involved in the relationship
feel equal and the solutions
discussed are equitable

Active listening

‘Listen to learn not to tell’



How are we working to Aupport chifdren and yo people
Mruggling wﬂhk:ﬂ%mdam«z? "

o 127 relationships where possible to buld trust and understand individual circumstances and needs e Using safe, welcorming spaces for educationdl purposes

* (o-producing activities and programmes of wark that is informed by lived experience - but not .

_ Using creativity to support good mental health and wellbeing,
routine yet.

o lhere possible, working with them in an informal setting using creative arts as a method of * sing sport e, boxing and local clu t support eltencnce

engagement o Alternative education opportunties in the communtty,

*  Providing advice, quidance, and support e.q. through a creative therapeutic approach, signposting to

specilis sevies where required * Encouraging the use of local youth clubs.

e Providing placerment stabilty for children in the care system *  (ne school has employed a Family Support Worker dedicated to reaching and supporting those

o Dne sha s they Fcsed on prviding a s e, ih envicrent e, i) and qued et children that have (% attendance (severe absence). The caseload is 10 children. They also advocate for

support the parent e q. helping them with housing applications or opening a bank account

"We don't know if young peaple and Comection” "We want all children to come to
families are engaging in communities school; want it to be a safe place as

after or out of school; or is everyone Lt children be soon as they go through our doors;

"Different ways of

learning seen and heard. they see their friends "

just onlinel”




How are we working to dupport pamily members whode
chifdren are druggling with attendance?

*  tngagement happens in a variety of settings ~ it can look and feel very diferent depending on & Impartial approach where the VCSE provides a counter argument (in a respectful non-

individual needs and preferences - duration, place/'space used, frequency of conversations or udgmental way) against negativity and perceptions towards schools, with familes and

ek children. The focus has been on helping build confidence & restlience in these relationships.

o VISE services listen to advice from parents and carers regards how best to engage with their
child and consequently, activities and approaches are adapted to accommadate those needs. This

tends to lead to qood levels of engagement and the creation of trust between the families and
organisations as they feel listened to. family engagement activities within school settings, family hubs, community hubs and VCSE

* (ne group spoke about how they have found it helpful to include opportunities for families
to engage with them alongside their usual activities. This has been achieved through whole

e Local qroups eq. Loftus Group - encourages peer support VeNUES.

«  School parent qroup intenventions o hrive at Five Parent Connectors are mapping what's ot there, the parks, the green spaces

and they are connecting with parents wherever they are or go e.q. supermarkets, South

Bank Library

o Post-natal depression support to parents (especially Mums) in the community

"We build

knowledge and

"The home school ; -
Lost a sense of (reating

” community relationships in a
communty sl belonging." different way.

cohort are "l ost the

trust of the

becoming family."

disillusioned.”




How are we working to dupport pamily members whode
chifdren are druggling with attendance?

o Initiatives such as a Dad's group at local family hubs has seen fathers come together with o 12T support is provided to families who have lost faith with schools. VCSEs described how they have

their chidren, receive, advice, quidance and support from the team around things such s acted as an advocate on their behalf, being careful not to take sides but by leaning on the trust they

crative play and buld additonal support retworks bebween one anther have developed they have been able to liaise between schools and families to benefit of postie

outcomes for the child such as reintegration into school following suspension or periods of absence

o The HAF programme has created opportunities for VCSE organisations to work not onl
" P : y * (e school described a range of things they were doing to increase parental engagement and support

with the school but with the whole family. Examples include extending the food offer to g
the whole family, inviting parents and carers to join their children for a meal as part of )

o Home visits
the programme.
* Phone calls to the home

o dpecific interventions for parents (self-selecting) e.q. to do a 6-week course focused on o Les wrten communicaton {they won' read  -page lter)and more though vides

mindfulness; and the postive ripple effect this can have on their children. and social media

*  Literacy programmes for parents that are accessible and affordable.

"Why don't all schools have all the

community sector and services

'O travller *  Fun nights and informal eq. bingo night

information on hand at parents’ Emilies are sorme
evenings whilst they are waiting to of the hardest ko with issues such as mental health (MIND) and housing
see the teachers”

* Support to parents via multi-agencies that the school has connected with to support them

reach."




Soludionn 297

o lhilst the Making Attendance Everyone's Business Project
has spent considerable time with 350+ different individuals
since January 2023 exploring the problems with making
atfendance everyone's business, lived experience stories and
understanding the data about how big a challenge it is, we
have also started to explore solutions

e Some of the solutions have naturally formed into themes of
approach (seen right), but we know there are many other
ideas ‘out there' that we can connect with, o this workshop
invited further discussion about what does or might work;
and what we can learn form any past attempls to address
the complex issue of attendance.

Solution Topics just to prompt conversation if welcomed at your table

Learn from the good practice
‘out there’ already and do
more of that

(e.g. the Attendance Hubs, ideas shared at
the Attendance Network)

Learning from lived
experience of CYP & families
that can inform solutions +
effective parental / carer /
family engagement and
communication

Mentoring, coaching and peer
support for CYP & or family
members

Targeted support for,
communication and
engagement with CYP, parents
and families
(e.g. joined up ‘Team Around’
ways of working)

Really good health
interventions as so many
health factors explain reasons
for persistent and severe
absence
(food/nutrition, meal
provision, mental health,
advice)

Creativity, cultural and joyful
activity for CYP and family
members - partly to support
more positive views and
attitudes to engage with
school / college / education

Safety-based work e.g. anti-
bullying programmes, trusted
adults / safeguarding so young
people feel safe to attend
school / college

Social and emotional learning
activities — with CYP & families
but also for the wider system
e. g. trauma informed and
relationship-centred practices




Solutions already being conyidered

Downloads available (free) from the Project website

Attendance: Good practice solutions

Lived experience, parental/carer engagement and
communication solutions

Mentoring, peer support and coaching solutions

Targeted support and caseload management
solutions

Place Based Pilot Suggestions

Health and attendance

Creativity, cultural and joyful interventions

Action plan - Strong emergent ideas



https://www.skyblue.org.uk/attendance/images/media/Attendance_Good_Practice_MAEB_Workshops_200324_080524_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Lived_experience_parental_carer_engagement_and_communication_MAEB_Workshop_200324_080524_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Lived_experience_parental_carer_engagement_and_communication_MAEB_Workshop_200324_080524_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Mentoring_Peer_support_and_Coaching_MAEB_Workshop_200324_080524_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Targeted_support_and_caseload_mant_solutions_MAEB_Workshop_200324_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Targeted_support_and_caseload_mant_solutions_MAEB_Workshop_200324_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Place_Based_Pilot_Ideas_MAEB_workshop_200324_UPDATE.pdf
https://www.skyblue.org.uk/attendance/images/media/Health%20&%20Attendance%20interventions%20-%20MAEB%20workshop%20080524.pdf
https://www.skyblue.org.uk/attendance/images/media/Creativity%20cultural%20and%20joyful%20interventions%20-%20MAEB%20workshop%20080524.pdf
https://www.skyblue.org.uk/attendance/images/media/Action%20Plan%20-%20Strong%20Emergent%20Ideas%20-%20MAEB%20solutions%20workshop%20080524.pdf

Soludionn: Group 1 MWﬂoM

What works well? Future approach and ideas -what might work well

o Trusted adults for children that are not teaching staff These are people that |~ Hidngfuds o te st sty

are emationally available and can complement pastoral staff endeavours " More ot nd mentorng

o Work with PRU and in small caseloads of young peaple for those mast affected e q. boxing activites

* Whole school trauma informed training (all staff). Divert existing money for

rauma informed / attachment aware trammq CiﬂV@St lo save) o High level agreement of RCBC behaviour and attendance targets need to be agreed and al to be involved

o Establish qovernance and use the financial statistics in conversations about progress being made; and for
* Interventions and preventative activity that Improves altendance and has the example, how to tell the story of the social harm of absence or social harm avoided as we address it

effect of redUCmg (future] violence, crime and Ol%ﬂqu o Explore whether there s a disconnect between MAT leadership and their individual schools on this topic -

‘ . _ expecting schools to do too much {emails and referrals met at midnight).
* sk how parents wish to be communicated with and honour tht

ommunication. o Multi agency approach with leadership support from qovernment departmentls)

*  bxplore ways of supporting young peaple involved in multiple home maoves {has a major impact on those

i that become NEET, Not in Education, Employment or Training)

. It's a shame-

System change,
not system

funding.”

"We need courage

based system and o All school communications o be no more than T page in length

to nvest to sae; that shame shuts * (pen conversation between education and voluntary and community sector (who can support)

cost avoidance."

people down."




doludionn: Group 2 rqf(wﬁom

What do you think might work well?

What do you know already works well to prevent or reduce persistent / severe absence
in your community, perhaps you are already contributing to?

Tackling poverty - (itizens Advice support linked to foodbanks and eco-shops

Auto-enrolment of Free School Meals.

Health - collective action to tackle wider determinants that affect health ie. housing
standards, raised awareness of referral pathways to specialist services/support ie.

Afordable Warmth.

"Insist on 3 ‘one size fits all
solution - this doesn't work, it's
the opposite to co-production,

Immunisation programme.

lqnore what has
been said to date

valuing lived experience and

What not

and instead apply

the development of collective

a top-down
approach

action.”

to do.

Universal breakfast clubs.

Universal after school clubs with an emphasis on food - not just for

the children but also invite parents and carers.
Poverty proofing the school day/year
Unitorm banks

breater collaboration between VCSE services, health, and schools -
Family link workers assigned to schools but embedded in
community settings hosted by VESE groups - co-production between

schools, communities and mast importantly, families/children.




o Adapted communications - "not a letter”.
* Role models

o [argeted signposting

* Iraining around the teacher (support for the teacher) “SChOOI doesn’t Work {Or

o Mentoring and coaching

Future approach and ideas: all Chlldl’eﬂ, S0 We ﬂeed

o laking away the blame and shame

. i
more alternatives.

o (o-production
o Alternative intelligence

* Learning what works and talloring it ensuring that it is place-based.




DONT do 1002

SOM o) f,roup 4 NWﬂOM -

What do you think might work well?

What do you know already works well to prevent or reduce persistent / severe absence in your
community, perhaps you are already contributing to?

o Specialst help, targeted youth support with a range of professionals, (/P & families together

o SHIT
o Community Parent’ & Community brandparent’ - providing the support around the parent, listening
o Alternative education models that still retain contact in school {ie. 4 days ‘out’ & T day in school)

Strengths based working (that doesn't scare familes off)
'Is there an option for a VCSE

(ombination of / community sector Team

"Parenta everything with Around (the child / family /

school) model?"

engagement s at the someone Co-

heart of the ordinating at local
solution.” lovel "

Evidence-based learning should be integral to all we do eq. the Leeds model of
early intervention / rapid response (ie. educational psychologist straightaway)
working alongside wider professionals within the early help model

What have we learned from the Troubled Families Programme?

VCSE 'tearn around' model?

Using STEAM (Science, Technology, Arts, Engineering and Maths) activity to engage
children, young people and families in something they can enjoy together in

communities

Enterprise in the curriculum { 3-minute segment learning)
High level pastoral support connected with VCSE support

Area based support panels (as per Leeds & Harrogate examples)

I

"Fverything. coordinated locally; connecting to services and VCSE




DONT do 1002

attendance awards in

Jolutiond: group 3 vejlectionsy S0

What do you think might work well?

What do you know already works well to prevent or reduce persistent / severe absence in your community,
perhaps you are already contributing to!

o The PACE (Playfulness, Acceptance, Curiosity, and Empathy) model for children

Using the 5 Ways to Wellbeing in practice with children and families - o help de-escalate issues.

Monkeys in Maths' - fun, exciting learning appealing to learer preference

Mentorship and Peer Mentorship - iceal)y in school af feast 7 dby per week for 1.7:] unrustied contact

Peer support models in different settings - school, community, lose to home.

'The work of the School Sports Partnership to make schools as active as possible e.q. we have a rock-
climbing wall in one of the school corridors. CPD for teachers also available

"Everyone needs a "Headteachers in East Cleveland

"All subjects can be champion; an are now using Family Hubs to
taught creatively.” advocate.” meet up together”

Are the 5 Ways to Wellbeing included in the new HealthStart school offer and is it
embedded into teacher training!

Connecting with the new ambitions around ‘Joung Futures' {Hubs) referenced in

the qovernment's manifesto {local work underway and apportuntties to connect
with his Project and the strengths of the VCSE sector)

Alternative pathways to learning especiall for children that are neurodiverse and
strugqle to fit in a neurotypical world / school environment

Connecting more families with the Famiy Hubs and peer support available and
raising awareness and understanding of the Family Hubs within each school, not
just the early years setting and primary schools where the current activity is
mostly focused.

Services and VESE sector being ‘avallable” on parents’ evenings




How can we work wef( fogeﬂ\u' na pface?

e Richard berrard (Healthy Communities Lo-Ordinator, Public Health
south lees) entertained and educated us at the same time by
getting us to work with huge balls of knitting wool to help us
appreciate the importance of connection in place- based
working. And what it's like - what's missed if you're not
connected in that local system.

* He spoke about the Greater Eston Healthy Communities Forum
and how that was growing organically, without eqos’ and
focused on the health and wellbeing of this community. These
insights set the stage nicely for an interactive exercise calleg
You're the Boss'..




Place bayed pifot —
Youw ve the Bory activily

How would you design an ideal place based ‘project’ that brings different
parts of the wider system together for the common qoals we have to
support ‘qood" attendance in Redcar & Cleveland now and in the future!

We framed this workshop with the problem statement and the
suggested goals that have emerged from meeting over 350 people since
January 2023 as part of the Making Attendance Everyone's Business
Project.




The Problesn Stat

Attendance isn’t everyone’s business....yet.

Too many children are absent from school in Redcar & Cleveland limiting their education, welfare and life chances. The needs of
those unable to attend well are often misunderstood or not known. Young people that are persistently or severely ahsent feel
unheard and face barriers.

We need to help remove these barriers.

The role of parents, carers and family members is significant too. Their skills, attitudes and circumstances influence attendance
behaviours with fewer opportunities for parallel learning though family hubs and services have evolved. Relationships have
broken down between some parents and schools.

We need to create environments where children want to go, where they feel safe, loved, content and motivated. There need to
be more reasons to attend than not.

Tackling the causes of absence not just the symptoms is a shared ambition, but it’s difficult to do enough preventative and early
intervention work. This makes it hard to identify and support those at risk of persistent or severe absence.

The system we desire and imagine for children and young families in R&C struggling to attend well is imperfect. It is inconsistent
and limited to meet all individual needs. It could be more modern and flexible. The system needs to look different.

“There is an inconsistent attendance system where many needs are not being met.”



Short-term goal to end 2026

We will seek to learn together how to prevent the risks, and

reverse the levels, of persistent and severe absence by children
and young people in Redcar and Cleveland by the end of 2026
compared to the prevailing situation in 2023.

Medium term goal to 2030

To upscale the effective aspects of the proposed 2024-2026 place-based pilot(s) to more communities across Redcar
& Cleveland, systematically eliminating the barriers to persistent and severe absence through joint working. As a result
of the pilot(s) an increasing number of children, young people and families have their individual needs met
successfully and they feel resilient for the future.

Long term goal to 2040

A system, and Borough, where it is exceptional for any child or young person to miss more than 10% of their
education. Redcar & Cleveland is a place renowned for providing modern, flexible approaches that motivates, equips
and supports children and their families to want to be at school college or other inspiring learning setting.



Why explore a place-based pifot?

o Because it could create trust at that local level - "would be the perfect way”

* |t could help capture the evidence of impact (before any scaling up or transfer elsewhere in the Borough).

e Because people are part of their community, and the attendance ‘problem’ needs to be situated in this context
o Ihe pilot - if effective - could improve attendance, but possibly also reduce exclusions and support attainment
o |t could support longer term cultural change where 'more people fall in love with education’

o A place-based pilot could be rooted in data {both to evidence need and to measure change over time).

o |t could bring together the ‘best” of what everyone in the system has to offer - more connected, less piecemeal.

e There was a strong consensus that a placed-based pilot could work amongst the participants at this workshop. This
event, along with the previous workshops has demonstrated that there is a. a need and b. an appetite for doing this as
3 collective of services from all sectors

"Yes, this could work but it
would need adapting to each
postcode or pilot location and
we'd need to check what is

qoing on to avoid peaple feeling
bombarded or saturated "



How (ovu(, l,or?

* Views amongst the 5 groups differed but were a mix of either 9-year or 10-year approaches

o for it to be viewed as a plot a 3-year, interim review / evaluation, and presumption towards an additional 7 years was suggested. This would be described as a 5-
year pilot unless it was clear very little progress was being made by the end of the 3¢ year

* (e group felt that a period that allowed for a ‘Test and learn' phase to be implemented and most importantly reviewed would be crucial to the success of the
project developing any further The group recommended that it would be helpful for the pilot to begin in the spring term, allowing for all planning and subsequent
actions to be carried out and in place for the new academic year in September. The pilot would then have a full academic year where they could implement agreed
strategies, reviewing at key milestones such as term breaks. At the end of the academic year a period should be allocated so that robust analysis could be completed.

o Another group wanted a 10-year vision with key phases or milestones “looking at transition points”
o (e group felt the timeframe shouldn' be strictly defined, more an iterative process continuously progressing towards what 'we want to achieve'

*  Whilst there were diverse views about the ideal length of time for any aqrdeed place-based pilot, there was a strong consensus that a placed-based pilot needed
to be 5 years minimum to demonstrate the effectiveness of a system-wide approach, reducing costs and llustrating the positive outcomes that are possible, and
the negative consequences avoided. In most models suggested, the pilot would have a period of conception and initial delivery with review and then progression.
The pilot would need not only to alleviate prevaling persistent and severe absence but even more importantly in this group's view, secure the conditions for
genuinely preventative work that reduces the risks of more young people becoming persistently or severely absent in the first place. It would likely be considered

an ‘invest to save’ model.

"This is about long-term
collective pledges by everyone
in the system to make it
work "

"(ould the pilot be linked to a

research bid; baselines captured
at the start and reviewed so
that the collation of credible
evidence s captured and
available for future funding

bids"




Where and why?

Suggestions

"Oreater tston

School-based but the stigma of school can be part of the issue so it's
important to use other external community spaces and in those spaces p@ rha PS. Tgé

provide activities / services thematically linked to the type of absence

potential as lots

L. at risk’, ‘chronic absence, ‘persistent’ or ‘Severe absence,

Has to be available evenings and weekends i.e. beyond the school O}[ | ﬂ\/eSJ[m P ﬂj[. ”
ates and out of school hours for some target qroups of young people
and families.

I :
Watch out for saturation levels / capacity within existing projects in the NQ@d mu 'JU Ple

place and explore the use of space where less is currently happening

locations, one

Secondary schaols because absence s are greater in this phase as part

of the pilot to alleviate existing persistent / severe absence U lfb an ry ra] amd
/

coastal.




Who might the pilot target to prevent /
veduce perdistent and Hevere abdence?

Different ideas emerged from the qroups

e The pilot could focus on one or several qroups of children or families who have similar sets of circumstances. Alernatively, it could focus on a geographica
ward school or pupil age groupls) ie. year 6 - year / transitions.

o o maximise impact, it should target those young people who show the start of absence; and their parents

e A focus on young people that have SEN/ND (this suggestion stimulated by the slides shared at the start of the workshop highlighting how these young
people are disproportionately persistently absent compared to their non-SEN/ND peers).

*  Neurodiverse children and young people and their families
*  Joung people who have already had multiple fixed term exclusions or have been excluded
o School staff - support for teachers as part of the pilot where it doesnt displace other exiting effort

In truth there was no convergence of ideas on this topic. A case was being made for many different young people and families to participate and benefit
during a pilot period. Needs analysis, statistical analysis alongside lived experience would likely determine any specific targeting of young peaple and families

with different approaches for: alleviation, prevention and early intervention. Situating the pilot in the context of the place where other investments are being

made to support positive outcomes for young people and families was seen as vital too.

ailor the pilot to
the demographic ..

One area Criss
another area

preventative’”




The importance of connection in a
place bayed-pifot



How could the pifot be orf,ahi/)w to hucceed?

o System wide partnership involving CYP, families, schools, services, VCSE and specialist organisations - connected in the place.
e Shared qoals, shared learning, understanding (by anyone delivering activities/interventions) and effective data sharing. ety il
e Length of contract/commission/ approach needs to be c5 years minimum - 'invest to save” model person who cares.”

o Must identify a clear focus - focused/targeted support

* Inteqration meetings to adapt a multi-agency/holistic approach - referring into other services and groups based on need

* Requires a precondition for schools in the placefs) to share practice and resources; and qiving teachers more agency.

* Work across the education phases- the transition points (following the young person)

“(ollaborate, co-production, lived
* Increase pastoral care and conditions for support in each school within the pilot areals experience - aligned to centra

* (ould build on what has been or is in the place already e.q. old education action zones, Big Local (legacy), cluster meetings' {schools) entity which brings everything

together”

o Use techniques that help de-escalate situations for young people at risk of becoming persistently absent

o Staff wellbeing for everyone involved; all practitioners to be trauma informed/aware; with wider relational centred practice competence.




What key activitied would the pifol include?

*  Baseline attendance data / situation in the placels) prior to the pilot commencing
o Universal breakfast / clubs and after school clubs {a focus on food) offer extended to whale family after school

o Family link workers assigned to schools but embedded in community settings hosted by VCSE qroups - co-production between schools, communities
and mast importantly, families/children

o Hfective parental engagement and communication - seeing this improve during the lfetime of the pilot

e Addttional support for families who have children with SEN/ND outside of school and inside of school.

o 5 ways to wellbeing inferventions including physical activity ‘sport on @ morning’

o (reativity rooted info the whole pilot - for children, young people, parents, school staff and system partners
*  Involve role models, mentoring and coaching inferventions

o Anxiety / mental health interventions to see improvement in young peaple and parents/family members

o Non-financial investments too - e.q. pledges by schools and others in the local system that means adapting practices reaps dividends - flexibilties;
adjustments that don't cost money,

Design principles: individualised,
strengths-based; flexible; creative;
designed to promote curiosity by
participants (not a passive experience);
indoor and outdoor; not just memory-
based assessment but visual and auditory
as wel); give young people trust; make

uniform comfortable; flexibility for SEN

participants




Next »tep)

Please come and join the next event on the 4 of December at
Inspire to Learn, Normanby Road

Read more about it and book your place through

https:/ /www.eventbrite com/e/ making-attendance-
everyones-business-partner-connection-event-

tickets-10671537/1157

* IFyou think any parents or family members that you work
with would welcome and benefit from a conversation in 2
mini focus qroup to discuss what it is that would make
attendance less of a struggle for them and their child/ren
please email

Rachel Leonard @redcar- cleveland.qovuk

Rachel is Principal Educational Psychologist for the Borough and
has kindly agreed to support our work to understand how we
can all achieve effective parental engagement and
communication to support qood attendance.



https://www.eventbrite.com/e/making-attendance-everyones-business-partner-connection-event-tickets-1069153921159
https://www.eventbrite.com/e/making-attendance-everyones-business-partner-connection-event-tickets-1069153921159
https://www.eventbrite.com/e/making-attendance-everyones-business-partner-connection-event-tickets-1069153921159
mailto:Rachel.Leonard@redcar-cleveland.gov.uk

Contach

bet more involved in the Project in 2025 by joining or
possibly leading some of the thematic solutions groups we're
starting to develop. Jou can check out all the emerging
solutions here

www skyblue org uk/attendance/solutions

Contact Amanda or Alan with your ideas for taking practical
things forward that will reduce the risk, and reverse levels of
persistent and severe absence in Redear & Cleveland in
future.

Amanda Olvanhill
Head of Post-16 Progression and Careers
Education Service
Mobile: 07870 158812

amanda.olvanhill@redcar-cleveland.gov.uk

Alan Graver

Making Attendance Everyone’s Business Project
Support (Skyblue)

Mobile: 0794 000 4560
alan@skyblue.org.uk



http://www.skyblue.org.uk/attendance/solutions
mailto:amanda.olvanhill@redcar-cleveland.gov.uk
mailto:alan@skyblue.org.uk

	Slide 1: Making Attendance Everyone’s Business in Redcar & Cleveland
	Slide 2: Why are we here?
	Slide 3: Who participated at this event?
	Slide 4: Massive thanks to you…..
	Slide 5: Who else must we connect with?
	Slide 6: Storytelling: relationships are key
	Slide 7: Young people’s circumstances
	Slide 8: Family circumstances
	Slide 9: What’s getting in the way?
	Slide 10: What’s getting in the way?
	Slide 11
	Slide 12: How are we working to support children and young people struggling with attendance?
	Slide 13: How are we working to support family members whose children are struggling with attendance?
	Slide 14: How are we working to support family members whose children are struggling with attendance?
	Slide 15: Solutions???
	Slide 16: Solutions already being considered
	Slide 17: Solutions: group 1 reflections
	Slide 18: Solutions: group 2 reflections
	Slide 19: Solutions: group 3 reflections
	Slide 20: Solutions: group 4 reflections
	Slide 21: Solutions: group 5 reflections
	Slide 22: How can we work well together  in a place?
	Slide 23: Place based pilot – You’re the Boss activity
	Slide 24: The Problem Statement
	Slide 25
	Slide 26: Why explore a place-based pilot?
	Slide 27: How long for?
	Slide 28: Where and why?
	Slide 29: Who might the pilot target to prevent / reduce persistent and severe absence?
	Slide 30: The importance of connection in a      place based pilot
	Slide 31: How could the pilot be organised to succeed?
	Slide 32: What key activities would the pilot include?
	Slide 33: Next steps
	Slide 34: Contacts

